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.John Dewey, ve wouldn t be here thinking snd talking if we didn t have a

’ which have such qualitative u iqueness that we really codld not share them

_ with others, even if e wanted to.‘ But, ah, the pain of doubt that strikes

‘('

oF
'{. hope that our collective experiences may be rich enough to spawn solutions v, l;\j

‘.problem.; Problems alone notixfte us to think And the need te! sqlve

problems motivates us to talk. Aren' tiproblems wonderful?"Aften_all,'u e

u-'_ T ' . : . N

/ As the philosopher Charles Peirce says, echoed by his disciple L -
- 7 o

R JUSE S N

they bring us together. When we have no'problems,(we

LA
’ . !

.to stay at home, nurturing the pleasures of uninterrupted life, pleasures .
;{ - Al

fre content enough = .

. ~

e
us when some,gustomary habit of action. no longer works. Help. we cry.

We re having a little trouble here.r_We re not sure what to do.v We don t ]

o
®y ,\/ N [

knouihou-to resune ldfefas usuaI‘ Could somebody give us a- little advice?

’ u} .
\ .
l e o Y -
.

;In pain, ws suddenly remsmber that we are, after all, social animals. lt 8 ?’J‘.f
) * “ -

OK to ask for help, since we re not supposed to do it all alone, are’ ve? RS

To solve problems, we need to _break out of the limits that define our .

private lives. Problems are signs that these lives have lacked something, - - ' \i
and now, breaking out, reaching out, we seek to mbke up for the lack. ‘We ,':f'- e

e .
‘ L ”“: , e ) - . . 1

"

Lt ’ . .[/L/" " ~.

to the-problems that have interrupted our private lives. So we congregate

! together, seeking mutual help We come, certain that we.. need help and o _w'

. meeting\of educators, even of general educators, who tenﬁ to ‘be! more’

*

uncertain, yet hopefuL, that we will find it. j ”'“-' S ot

’

This may sound like a rather melodramatid way to describe .an annual -

troubled than many others by the state of contemporary higher education.ﬁ '? e

But ‘1 believe it does capture the spirit of many ‘of thq participants at a ‘.:: AU

- . . N . . . . ol
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conference we'held in'1982'at Colgate Univeisity, entitled “The;College as

a Community of Inquiry..' I want to.speak to you today about that conference

* [
L]
4

e

1

'and about its g\\tinence to your discussions of academic community and of:

general and‘Iiberkl studies. : ' e N

® ' T T s ‘
| L) : * N . N L]

"fb o

To begin, agadn, with philosophers. Charles Peirce and John Dewey

“developed the notion of a community of inquiry" to portray the dialogic

a

and interpersonal context inwhich the pursuit of knowledge, in fact takes

"

place. Solipsism, they would argue, is not an option--hut an illusion, an

3 L4 - "

. sttempt to c1aim private posaession of ideas, vocahularies and methods of

'reasoning which the individual thinker a1ways horrows«from that social
1 ] > . . ’ .

world into which he/shs is born. Acknowledged or not the community is

'_there, ‘not only in the onigin o£ our inquiries hut also in their end,

. ‘8

"ab initio and. (ad finem) For'the educt of inquiry finds ita meaning only in ‘
’ Lo - - ‘ -
the adjustments, modlfications or innovstions it recommends in the\complex

‘:_°«-. > \'« . ' P \ o,

web of relationships which constitute a human society. .If knowledge,were R

¢ . -

|.'a

: my private possession,"then its meaning would be private too.‘ But‘"private d'

\

'j.meaning" is either a: nonsensical notion or 6ne in which hy definition we

4

have no interests ’ X u L
' t The pragmatists may' claim.that the concept of a comndnity of inqdiry"f\

° concept of "community" was stimulated by a terrible gense of isolation, that .

. to exp1ain to us why'we need to hear ahout something ‘that ought to be so

i-is, of POt having been integrated into the network of relatfonships in

Ad - \

'simply tells us something about the way things are.ﬁ If so0, they have yet

¢ 3

(3

1] t

self-evidept. In Peirce s case, I know for sure that his interest in the

L \ Y

»

: fterms of which his own inquiry would have meaning It appesrs, thenj that "’

-,

investigators attend to those elements of reality whicA are-in some ‘way ndt
) .' ’ N * ! ’ . ‘r' ! ':

(\\ ,

A




, precisely by the experience of non-community.

80 real to themi that, for example, a study of 'community" may be-stimulated
Y “a
"

This brings us back te the

'vinitial “efiection, that "problems alone motivate us to think " If Peirce -

Ve wanted educators from various disciplines to»address the question "Is = | L

©.and Dewey study' community ’ they must experience the absence of community | N

‘ as;a problem. 'This'means,“however, that .community may not, after all, be

so‘selféevident's‘concept. As 1 suggested-at the outset, we are'certsin .

_about our problems, we know. when we are suffering. ‘We are not so certain, .

(r

howeverJ about the solutions we hnpe to have found for our problems. Problsms )
are real" solutions are . mere,possibilities. : -5,\ “ .

A groyp of us at Colgate and at the Society for Values in Higher Education '

_felt.a-need'to host a symposium about ) o o fg;:' .' ¢
| | the relationships among three topics %he nature and
. practice.qf inquiry,” ‘of .compunity and of ‘collegiate’

education and scholarship. (from the Symposium program) 2

»

) scholarship the activitv of a community of inquirers?'" and then to, consider

ahhow the college would best be structured in light of their response. 0bvidhsly, )

we conveners came to the symposium with a shared conviction that scholarship —~—~ .
- . -..u."‘

‘was ig some sense communal“ and that the college ough to be in some sense

"communalf.asfwell,. S ,‘L -4,

. L . . L, . e . o ‘ P R . o “ . L : ;
’ Three'days of intense discussion smong the 150 participants;left me, I

C -~ P

yat any rate, with a s0mewhat different understanding of what we all shared

Except for one or two Yoltairians (who deftly combined fstalism with an . e
o . a ~.

\l‘

.ironic sense. of good cheer), we shsred a sense\pf concern~e_out 8 pattern

of suffering'we felt was- somehow fostered by our colleges angd universities. ~ /,

N

We shared remarkably simrlsr analyses of the nature and even of the sourca a
, o SN _ o
of malaise in the contemporary academy. But we did noﬂ shhre any general ¢

1]

o o . o



conviction about. how to respond to this malaise.. "It seems®we came, and . Lt

departed, ‘with several different conceptions of how to-solve the problem of

. ‘ ‘: ] B - ey . .

'non—community in‘the academy Let me review for you our: sharsd sense of the -
A ‘Prob:‘m-andjour“divided sense of the Solutiof, - o N
°, The Problem .. . " ‘

by
0 h M W o i b — e o !
> e e i 100 Pt L . Y U AR S N 4

- E .
N 4

Excluding, again, the Voltadrians, participants described both typi al
4 . o :
" experiences of academic malaise and their Jnalyses of the structural deficiencies vl

1 : . ' ! 4

which contribute to that malaise.

..

% ' < 0
Experiences. Most generally, as some of us’ antic*pated in a symposium . !

.//’

prospectus, participanss shared a. perception thgt they and the academy ‘had

_ lgatcsomethingwthat was- once'avsilable. They~remembered~once:having,enyoyed,j'
- ' -
a community with fellow workers, a sense of shared-commitment they no.longer
o exparience. And, they durmised, their institutions once fostered such

-

' community as. well In place of. "community,“ the participants desoribed ' .f
) o T,
clusters of problematic exp’riences neatly anticipated in SUNY Stony Brook s
. [ Y .
E institutional analysis entitled The Eclipse of Academic Community. As described

¢ . .

| by conference participant Patrick Hill, in.a 1981 article,1 the analyais o ©o

"organized itself around three centraI concepts 12 social atomism, the N

B - ‘ . o
T privateness of academic experience, and mismatched expeptations.»v \\\\ ' ,f

For our participants, social atomism meant a perception that students '
N .

I
l

' »wm and ‘teachers qperate as independbnt agents, without shared purpose Or ‘even a
] .V shared educational vocabulary or shared epistemology. N -

~

1"Hedium and Hessage An General Education," Liberal Education 67 2, s S
pp 129-145. © ° . L .o e , -

M '. . ZIbid! » p- l350 ‘ V CT et '._'_,’“__’;"-_:’"‘";"‘———*f—.—;_m * . . ’ O

i . *
- T Y,
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‘ - ! Yy L. ¢
- » . + ° . . . .
[} Y 3 ﬁ"“} ¢ . . .
o AR - . o ; S N
) » Privateness meant that each'member of .the . académy-harbqra his or'her own.
’ - 4 vt toe ‘e r L
- perception of what the academy was about-- or. at least, that there is no . .

N ' »:, . . ' o " ' ’
L_Ae—_—~————~—'tommon—language of’diatourse to mediate among priVate perceptions. MiamatéﬁZd,

s} ‘s

- L expectationa-meant that, atudea;s and teachers. teaphers and administrators.

me

e g and teachera and . other teachers ‘or students and other-students exgect . e

- o -

'

EA 4conflicting things of_one anothﬁra B o ~ R , e
. . ) . . " K o N LR . ‘ ' _— ./ ) s . . X ‘ L ‘ | )

R : Aﬂﬂlzgﬁi’ PﬂfticiP‘“CS'Pff;ted?distinct'analyses of the sources of [

. ' G- . ) Lo * " . -
oL ”student and faculty malaige. '% (/- e e D .
. " . " ] e . ' b C . ) . . . Lo

.Formtne‘students,'the'problem waa seen’to be currieular”confusion.\ _¢<'
@:ff"’:' o "Another list of Pat Hill 8 bear capturea five of the'six main points ra ed - \
”l_mz'i,; 'C s in~the*sympoaium | In the arudcle previously mentioned _Hill ¢alls these ,'; -
! w‘the five irls addreased by the generalq}’ducation’movement:3 ’ .;I" v

1. %?3 proliferation of courses:. Even in many corevprograma.aaays

participant James Lennertz;a the student is confronted with a plethora of ..
. . B Y Y.
offerings designed only to meet the professional~need8'dl the faculty.

- ' ~ ‘ 1 v .
“f 1 2. Tﬁﬁ specialization of course offerin g Distributed through what' R

.
- o

.Lennertz calla the faculty 8 pork barrel, each course offerihg therefore : giﬁ

. T reprepents only the private interests of this or that teacher.5 ) | i

oL 3. Incgherence. Ihua. 1n Pat Bill 8. words.J as a conaequence of o S

» -
proliferat&on;and‘apecialization, the,curriculpm.conveys no meas;;:\asoﬁé "

o . oo Ve [N
. R R . )
. i

the comparative importance or unimportance of the proliferated courses.
forhet : C b

Vi '_. A - i v ' . ‘ ' ’ Pl C "'::. . '\/\
- Pmid . 129- 131», I S S
\ . 1 . : Lo

- o L A"R&turning to a More Structured A.B., Curriculum. Liberal Arts Renewal S
- or Political Pork Barrel?", PP. lf£, , L‘_ ' , . '? . o

.

. .u‘-
.

_ | SIbid.. p. 15. See also "Reaponae to the Confereqpe call," by the
v Asaumption College Community Studiea—Faculty, Charles Estus, Coordinator. p. 3.

N !
;t. ' "“ 6Ibid- " Hill, Ap- 130- i"!‘t-v\ ’ ' ’,':’l'. . .




. . ' —~ _"’ i N . 2 i . !
. _ ' The students are unable.te find coherence in their programs, because there i
‘ o iun‘5~eny coherence. R E ‘ - o
' X R . ‘- . ‘ . - } ) )
o - 'Sociél Irrelevance:’ The one eymposium apeaker who did not complain o I'

C about the "SOcial irrelevance of her college curriculum was Roberta Hathews, .
" . P .
' vAsaociate Dean at LaGuardia Community College. The reason? "Host of. the - F

- , participants here," she said, "come from uiberal Arts colleges and are

u o,

L, e seeking community.’ 1, on the other hand. come from a community college
| wl

- .

v qeekina the - liberal arts. ,Hill pqintquut that, in»en~incoherent°libera1; '

. 0 * . 1
v ' " . B

- ' arts curriculum. there 18- no systematic effort to prepare students "for the . v

. kind)of Qorid'that'they»wiil be'entering."8 Hatheus'alerte us to the fact" S
. . ) . T . [ ) . . . ' ' L . |

that'the'age and sociology of'the etudent body fﬁvenother.determining fcctor.;

< 'Social relevance" can be brOughn in as well as brought out. SN ’
\ ’ # : ' 8 FR y

. 5 | Absenceaof shared experience. In a sympoaium address on Dewey and

. v .
0 ) .
] % K

Progresaive education, Jack Lene attributed eome of the atomization of

Aatudent experiences to the<progreseives comprehencion of only one half of .

oo ; Devey' s meSSage. e
T In the rush to meet perceiyed needs of each student, the -. ,
. . . progressiyes lost sight of Dewey's holistic view of education: '~ R
o L . " tHat leefxihg was not -just an individual matter,_though it o ' g
N L was that,too.... By individpalizing courses of study and . o Ty
T ' " cqumunalizing living artangemcuts, the progressive colleges . '
. | © separated the concept. of community frouw academice.w | ,

.'\— '

* This introduces the-participents 'sixth main concern: e = .o o
L X2 - _ | <,
, 6. Divorce of residential and academic life' As we'll see, this 1is

a point of particuler concern'to today 8 co—speaker, Karl Schilling

- Lo L
i :

— , . - : A )
7nLa Guardia Community College. A Case Study in Collegiate Cgmmunity, ‘
reprinted in The g;cu JOURNAL, Vol. 8. No. 2-3 (Summer 1983): P 45.

¢ . . ) '
A BIbid., "Medium end_ﬁennage_4ﬂ~{u~1307—»——~—-~——; - ;
- : ___.._————-'-—"‘——'_*-—-—-—_.—‘__—— te . .
S— R > . . o
‘ 9"Progressive Education, The Search for Democratic Academic Community.
reprinted in The NICM Journal, ibid., p. 12 , .

p
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'were 1t circulated at the sympoaium, his 1982 address to the AGLS would heve--
'offered us a vocabulary for integrating our varioue oonqerns abodt the
b o f I B 5.

;aeparacion of 11v1ng and leprning. Entltled, "Reeidentiality - A Forgotten

]

Factor 1n‘11bera1 Education." 10. Ehe address reminds us how,.afte? Horld Har II.

[

,’“hlghet educatlon began to overlook the educotional significance of tfuidentinl '

o 1ife. For it 19 in ‘the concrete events of their daily lives that dedénts ‘
'H“1t1“‘tely ﬁ}“‘ a 51“818 ﬂediuu fot 1ntegrat1ng cheif variouo st&ﬂ ! f
: w o ) , -

Who. or whatois to blame for student malaise? True o thedr 11 ral o ﬁ

n H

: _heritage. the symposiun participante 1a1d moot of the blame on themselves.

.

the faculcy.- In a word, tﬁe faculty 8 ein was grofessionalizdtion, idenritied :'.‘.;

-by participants in the following mannen. ' - ~fQ e - ;é'. 3j'.,ff-3',;u:bf

1. -The fact of profeoalonollzetion.. A{/; T '?' A">

14

3 For Martin Lerrey. profeseionllzation ‘means: “4';’ DTS _';:;; -

that aasociation of active academics whose connunit embraces -
fellow Academicianis at other, 1not1tutione. 1ndeed. in other,
£ount ies, but not the: colIeague in the office next door 11,

’ - R S ’ /r)
//thin the academy and cerclfying and promoting the career-puxsuits -of ite f
] - . o . o s ' .‘«. PN . . )
/own members - S o e L IR "]
T ’ . A

?‘ The origins of pfofessionalizatwoh : . '{; “, s

Frederick Weaver attributes this. profesaionalization to development of "

* the- academlc discipl&nes as distlnct professional bodieq. beginnfg\Xin the

v . ’

e — - o S . S " L '
' 10AGLS Conference. Minneapolis. October 30, .1982. . ST v
v . Y - ' - ) e
o 1'I"Dismnance of 'The College ee'Communlty and 'The cdllege as - ' - -

_* Institution," reprinted in THE«NICH JOURNAL 8 No. 2—3, Summer 1983.;5 24 'p. 18.

12Charles Estus, Revin Hickey, John-McClymer. Kendtth Hoynihan. S
"Assumption College a Case Study 1n Colléglate Communi y.' reprinted in ‘
.THE mcu JOURNAL, 1ibid: pp: 55—44 . | S R




AR middle and late nineceenth century 13 Functioning in the same manner as the
other professions. from medtcine to eng*neers. the academic diecipliﬂes
served the ambitions and career expectations of an upwardly mobile urban

middle class.; The dieeiplinea eetablished paliciee end executive bodiee ‘to. SR
regulate the. meaqe of entry. stane;;dseef practice, end compecicion Both a
. 'ulthin (the) occupation and betueen" A and other occupatlons.M Fgr | SR

i ;Lennertz, the diaciplines thus develop according to the rules of marketplace o

B c5p1taliem.1? They Offer their -embera competitive advantagea in the flf‘ B

.‘weducational marketplace and vin beck from.their uembers profeassonal loyalty.

Ve

{3: The effects of profeesionalization.' ';'“ S ‘H, ; _Pv Lo S
. f P .

;fAeco:ding_:b both, Heever anquLennercz. the academic disciplinee hawe

'

)

e managed to hefine competence. Berit and epecinlizh:&on in
e - terms appropriate- for profeesionalizing research rather than s
~ ' .teaching.lﬁ ,.. I : ST

T ' b ’ 4!' ’

; Thia mearis,.on the one hend that faculty compete tor the ptivilege of , ?‘ﬁﬁ
' offering courees\that prdhote their own reseeroh inte*este and. thereby.
e ’ w *o S

ptomote their oqn etatua 1n the progrension. It means, on the othet hand.

. * " a® n, o

' that students may be offered course@ which serve their 1nstructors intereata, “;“5
- : I f . ) R "
“Q

but not their own. Weavet argues that, R -

the substance of disciplinea 18 1nte11ectually arbitrary and *
~+ -~ pedagogically awkward for undergraduate education.... , Tn my
' ' opinion...the research orientation of academic profeeaionalism
has had the most deleterious’ effect on- ‘undergraduate education -
*through 1its influence on the organization and content of che o
liberal arts curriculum.l7 | ' ) BT

1

=

L3"The,Liberal Arts‘ Professions and Politics," P 2, . | o e

/ . A : . 5 ) . ) «,"" )
. lflkiﬂ-. p. 3. Heaver draws this definitton from Terence Ml 30hnson‘i R
Profeséiona and Power (London. 1972) Pp. 43-45. . - )
.~ e | 'r51b1d ; nxeturning to a More éf?&EEG?Z& A_i;ﬁEﬁ}nicugﬁh‘g - -
lﬁlgii.. Weavgr. pe 5. . . S | . . | i

M eems, T Ve

.
. .’

N s
. . ¢ N X ’ . . .
. . - S . o
N R TR | '
‘ ) . l’ : - .
A‘~ ’ . .‘". .
. . ;
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ur

For this resson, students are offered an array of specialized tourses

- without ihcegréiibﬁ\%d
N Ly

" between lndlvidual selfJXntereat and 1ndi¢idual salf-deception, or. the

K]
'

o . 1B

i »

Nowhere does thefnipdent get, excepc incidentally from s few . -
very exceptional teAchers, a model of the liberally educated
and concerned (person) {as teather). 18 . -

The ultimate tendeucy of the faculty, concludes Lenner:z, is ro

l

prbmote the LY ;1ec:ic endemic to capitaliat liheralism. between oggortunism ' ,{”U

]
\ﬂ}ha one side and utogianiam on, the other‘lg‘ We might rephrase this dlalecttc .

teﬂdency to describe the 1deals of aducation in a manger which actually masks

»

. the realities. . '; | - l i : ",» f\ CL }

i ' ' | L o _ - .

THE soLuTIONS 0 7

L

" ‘ A
To respbnd to thia one. seﬁ of 1nter-reln:ed problems in hlgher educac.on,

' ..,\\

the svmpoaium participanta offered thrae. often competing,dsets of possibla

sqiutians. Lts:ed in 1ncreasing order of lnterest to most participants,

tﬁese are what 1' 11 label "bcho}astic." "Classlc Ltberal" and "Frﬂgreqsive

u ‘ . L3 . .' ’ - ) N - n
§olugianau L L e o ‘ iy

IS

. . . 7 L . N
Cow . : . . : 7 1

The Scholasric Optiou R . E . S v

. Withouq nec#asarxly rwieenlng,&ther aptions, tha schuléd:ics sharnd

~ L

' uith us aome gnod(newa,l tbat acad@mic u@m@unirv*ﬁs appatently alive and B

well in ;ollegea united hy 'hared commig?gun‘tosﬁingle religiaus traditiqn.

Piwrnimmmma.

; From St. Jnaeph’s 1967~ “Curiimﬁlum Raviglon Cdﬁmitseé\rgﬁdrt.
git&d in Jnhn*kﬁthula, “The Cote Cuxriculum at 5. Jnseph'a College
Renssela#r, Indiana. o ‘

, 19Lenne‘rtz ﬂﬁrtvee the. tetms af t%e dialectia froﬁkph iip Qslznicku
Eeadershlg in Adpinistrar!on (Evaﬁston. 1?57) ) .
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: . © . > l ¥ . . ’ ‘ , ’ ‘ - . .
" . - The Reverend Eduard Ryan reported &n the SUCTRHLES of the Jesuir’nrder
. ‘ .

o i pre&rnting A llberal arts cutriculum within the tontext of burh fnxmal

L f
, i
)

?.' - , '\}fligious.educatton and, perhapa oSt aignlftcantlv. of ‘2 progusm thac , .='£ 3““

ntegratea formal education with excra-currlculqr act)‘ ty and reaideﬂtial

”‘1ite.2° In deacriblng the Core prograu at St. Jogeph's College,Zl John Nichols .
. (’. o
reiterated Reverend R}an 8 thesia, thlt’Chrlatian humanlsm adds a mediating--
aomothing that may . be missing 1n necular liberal arte prcgramn. Chflﬂlilﬂ

-

" humanism in coqmicment, at once, tb humanlstlc educatiun_and to 8 particular

systen of religious norms which both.gfves humanisw its foundation and offers
nndéls for {ntegrating forﬁal educdkioﬂ Andmlivéd‘practjce.

[

-

e As 1 argued in 8 more poleuical presenratton. 22 1L may not be pussible
rh;eve academlc community uithout the kind of shatad cuumitment and

sharsd practice oifered 1n parmchial colleges.- In sueh colleg@s, for gnadplay

‘ conmltmenc to moral nuthority of a partlcular tradition dof. practice nay

Ay

limxt the nfluence of farulty self 1ﬂt$rest, prafessianalizat1on. and so

\ 1]

.for:h.” A shared iaith offer@ studeﬁts a parspect£Ve from uhirh to {ntegrate
L IS

’ their liberal studies. source of coherence. bf directi@ea fnr accial cencern. 2 .

of common dlscourse and af rules for integrating academic ‘and residential life.

P - '

The only prublem~wand the reasan 1 won t putsue Lhe analyais here~~15
that commitmentl;o the values of "Classlc. Liheraliam precludes maar edu;ators

from even romsidering the suhalastic option. For now, 1 want, to COﬂﬁid?r o
. -
opt ions that more, and not less; of us might te open to considertng;

. ., o . i . * : . - * ’
L4 . . o - : - .« B .
- ) .
. o it !
v . | o « . !
.

- 2G"Daeq Campuﬁ Conaensua lwplv Fampu“ Lﬁmm”m““*fﬂ - -

zl"Liberal Eduratlon und Community,f,reprinted in ibid The %IQ&
JOURNAL: “.pp.. 2?»34 S L , L

22

: “The liberal Art% Dispas, and lts hac-Svhﬂ}nst*e (urw " reprjnte& iw
‘Soundings LXV. No. &4, Winter 198Z: pp. asf-fm, :




-Hndernjtv,".

o ln other-words, don t be hna:y. lfuyou wait thinga may get bet 

g T - . - . . . B N
h e : o= 11 - ot .-

The Classic mser'al Opt fon

.

My Colleague. ‘Harry Pavne voicud this opziqn in his “Twﬂ Cheers for

4 We- 511 1nherlt nnd prac:ice the many modela af educazinn

‘ uhjch are blanded In:o our liharnl acndemy. the monastic, scho]astic, ;

humanist and now, the pasitivist uodel. lf the xusit Vlﬁt mode? has

limilations, houtver. that shouldn t lead us to dkgnm. nos:ngicai]y, of

m,~raturn1ng to sone slmpler uodele T e ,;= S

ot o -~

1t our loosely organized posittvist*liberal-professional

"+ . cosmopolis cammot fit the {deal type of a community in the

classic sense, it does provide nurturing conditions for the
formatfon of tighter communities based on the current tasks
_of the compliex world wé have created.... 1 would suggest
thet, after’ ‘perhaps @ Centiity of somewhat narrow pursuir of
‘1iberal snd positivist professionaligm, a different ordsr
“{in tentative but effective slliance with older orders) is
couing of age, nlbel lonetllea alowly and un.evenly.z6 -

i

you press for iunediate. radica& 3olutiana. thinga could get worse. In

too hasty an &ffo:t to reatore academic cmnmnuxv. ynu might auhvert what :j,'l-"'
| fmay be :he higher valubs uf 1Lberal educatlon. free 1nquiry. criticai )
Al;ra:innalit& and pluralism, For the: cleseic 1iberal, communicy always~

;saund& too nuch 1ike “Geﬁeinshaft"; thst organic nolidarity 5uppnaedly

adhieved in.prelndustriai soctety st che expenae of heterogeneity and

A

ctitlcal 1ntelligence. The cpuuunlty ve seek;ulll.hpve to respact the
: . ) ,

autcnomv of each of {ts nedbérs.

On thn surface, this apprhach did not seem to appeal ta most Symposium

D .- PR .
) .
2 : . . .
.

A A A 'wquu , 7 i Iy

(
S TS

Teo Cﬁeers‘?*?’ﬂbﬂerntty'"*The-Case for Lht'Cuﬂﬁeﬂpﬁlﬂfywﬂ¢ﬁdEIy,

L‘raprinteg in ibid, Soundiggg* pi. G56-464.
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parficiﬁants After all, rhey congregated to ahare cricieiam of thinga as’

kS

¢

,’they qre and were not about to joiﬂriu prnise of the stacus quo.m On c;oser

. .”

}inspection, howevcr, le: 8 see if even the radicals in the liberal arts

nor. vith what :hey uight consider teligious‘atqvism. Instead. they seek to

‘ Cﬁrticulum.

iamﬂiar. o M . f,,.‘_ r o o g

e rTo———— o doam i © i - ak

are willing to challenge the values chat underlie claasic 1iberal sm. -

| . ."‘ ‘C-,.»| v ‘,' ““' - n; __;. - o -“‘ , | Lo - - . : '. i v’
Thﬂ Pngr#ssivg:Opcionf;-. T e | |

Hbst Symposium participanta were rndical of the Progressive variety.

:ﬂmeaning thoae who trace cheim educationalcvhlues 1n some’ manner back co e

John Deuey.. Thase progreasivns ure satisfied neither with the status quo f

- generate new patterna o£ educational community that will not thraaten the

autonomy of the libetally educated person. Row 13 thia possible? As you o

v"\/

Linight anticipate. it has something to do with uhat rhey cnll a "Core }1_:« IR

exemplified at the Symposium by\Pat Hill's Fedetated Learning; e
Community and represented 1n today 8 session by KarlﬂSchilling 5 Hestern
College Progtam of lnterdisciplinary Studiea.; ‘ff,.{

Let 8 briefly review the programs-—with which most of you are already

Both are designed to address the problems of linggl educacion we

[
- have already considered and both recommeud a solution thnt cowbines the

25

-

fcllowing elemencs.

1) an elacttve prng;am for a linited‘gpoup of students:

The FLC 18 a prog:am uithin SUNY Stony Brnok--attracting 50+,atudents-in

1982*3 Heatern 15 a program within Hiami Un‘yersimy, advertised as a \

- ar — 3 —

’

,f
.

z5Scurces. Patrick Hill, "Principles and Structures of The Federated
Learning Communitiaa of Stony Brook: Reflections on General Education,"
address presented at the Goloquio Sobre La Educacion General, San Juan,
Puerto Rico, Septemb.r 24, 1981; "Intergenerational Cnmmunities' Partnerships
in Discovery," forthcoming publ.; Karl Schilling, "Enhancing Miami's

~

" Residential Program,” unpubl; "A Look at Western," Miami University

Catalogues. .
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s P A = S . L ~ T

S "'emall school withiu a big school" and atcracting 1100+students in 1084 5 &
D '-2) a common curriculum for its students. - uie' |

-, - . N : o .
R “ .

The FLC "federates six already existing university eourses into two—br‘
' three continuoua thematically coherent aemestere.“ to which,it adds a .

ZProgrem Seminar 1n which the group s courge work 13‘Hiscuseed.,‘ﬂbre typical v -
/ ' vy

‘of Core Curricula, Weetern offers its students a epecially desigped program

' of 1nterdiscip11uary courees. with upperclaee aeminare.¢

e ! .
.

3) a 8mall ﬁro“p Of fﬂcuky actache'& t:o the pt%am, V. t, o ‘“. - v

'.A

]

' Faculty bem‘the six federated courees of FLC meet regularly to ccordinace

-jtheir presentetions, all six team-teech an additional Core Course* a feculty
. S P
"Master Learner" attends clasaes with-the,students amd leads the Program

,.Seminar. Western hee a full-cime faculty of thirteen. who plan the program. ,

'teach the eourees and share 1n speciel. extra—curricular preeentatione.

-

,4) a curriculum that iﬁtegretee\fether than replaees the University 8-

,existi_gyveriety of . academic specielizatione.

4 . : . O
\\.g«” - . =

-'.In FLQ. the six courses are federaced through the age‘iy of themes reflecting
' ;

' "somewhet urgenb contemporary issues.' such as "Technology, Values and i
Society," or "WOrld Hunger.fl These themea provide the background for - Cey

.discuseion in the Program Seminars, At Weetern. the Core ‘courses "addreas
5

-. I\
v

problem or issue from :he views of: eeveral diaciplines," for example. »ﬁf"

l”Energy,' or "The Arta,' or. "The Individual 1n Society

) .

- -8) Bome. integration of academic and non—academic collegiace experience.

1

--FLC students (and faculty) epend 50 much time togetherhin therr academic

( @

: setning. thet they tend to bring their ehared concerne and 1ntereets with

them euteidelgf clasa, Western students have q more formal program for |

-




T

Ufiiveraity.,

;fleaet unrealistic, and: the clasaic-liberal7option‘eewmerely'a'restatement of

‘\,~eur shared- condition. To evaluate the Progressiv. Solution. I'll recomend .

B €.} practice.

| 'focus on coOperative teaching that complements. apparently without~obstructing,

N - o : : S
integrating "residentiality" with academics. Here.ﬁthe students live

-.' .

together as~well, since Western's 1is a eeperate,.emnll cempufﬁwithin the

“*'" -. . ~EVALUATING THE SOLUTIONS * _ - .

~
- . - =y .

" Three different responses to a shared analysisvof.contemporary problems

n : Y . L - C .“. ) . _.. . 7» | ’ ‘ - m‘ : ' .

in.education..vwhichieolution~worke?” For now, I'll write-off the first two:
- . . N S C o . . SO

. 'eince'most;ofius here might copsider the_religious option.atauisticlor.et.']_

e
a pragmatic approach' dear te Dewey and in particular. to Peirce.c\The -

5

j‘method is to judge a solution good 1f: it works, which means if it tende to 1]

H-resolve the probleme which have arisen wichin some behavioral practice."ff

~

) the method sounds simple in theory, we'll eee it gets a lit?ie more complicated |

b

Step One. Judging the Short Rang_ Consequences , ’ R

The FLC and the Western programa have been in, pperation long enough only

. for us to -.judge their short—rangevconeequences. Accord!ng %reports gathered '

| by their.directore,-the;”seem, indeed, to be responding to the problems wve

e . ‘ ) T e , «
considered earlier. -Both programs offer coherence among University courses,

hoth offer methods for integrating specialized material both giue-studente

a sense at any rate that they are confronting socially relevant issues and

\ d

'both offer students shared experiences. For faculty, both progrems offer a

their research interests, and both, therefore, tend to moderate the influence o

* L)

¢
of excessive faculty profesaionalization. Faculty work together, outside
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o o L ‘ - . . , . .

asxguiding student intereats. If meetings of Western graduabes and faculty

'.diSplay the kind of enthuaiasm l-ze seen at those hosted by FLC both

their participants ‘a taste of what it means to engage in a community of
.~inquiry without interfetihg qith the < individual participant 8 pursuits*of “7 - ':
ﬁvarious personal and professional goals. Both have done something, therefore.**ﬁm***%

. to re-match faculty and studént ekpectatiaﬁs and to offegiparticipants a - f-' *ﬁ#;

as well as within fheir disciplinary spe(.alizations, responding to as well

Tm

" —

o0
LoD

R e
[P WU

progtams have given their participants a feeling of having shared significant

[

learning experiences for at least a short span of time.; Both have offered

Q

4

a » - f

»

B . B ©y

_sense of academic community .‘,5 o '. n RN °.,-' ;; %. .

. institutions, wiil they resolve the problems that face contemporary 1iberal

' education’ Without long-range sociological evidence, the pragmatic method

'and then see if we can find historicsl precedents.; If we find precedents. -

we 11 be able to judge the present practices by the successes or failures .

fstory. We know for. sureconly that ths progressive solutions have worked in ‘

'of evaluation becomes both analytic and historical We must articulate

che»most general value assumption which inform the progressive solutions'

B et DR PR R
]

[N .

) ' -

Step Two. Judging the Longer Range Consequences.

A

3

—"~~The problem now is to: evaluate how far ‘we.can. generalize this success ;jl

W

the veny short rUn., In the long~r3h and for a wide range of students and

. , .A
"!‘: n B .
X3 \

)

I

/
]

of’their antecedents. e o : xt'. . St

Through various writings.ZG'Pat hillehas-articulated the'assumptions L .
i . N -2 . v Y . ’ . A
which informed his conception of the FLC. Most simply put, these are =

N

Vo

X,
ny

[
“

26Ibid.. " Medium and Message"; "Principles and Structures...
"Intergenerational ComNUnities....' o ‘

(¥4




‘1) that educators tan and must crcate structures thst will stimulste academin :
[ 29

‘”co unity, while at the same time 2) recognizing andtworking within the

values of modernity. which' sre.‘ diversity, individual. freedom and mobility,

jﬂaelf-determination and_specialization—of—iunetionr— Theee values, says-Hill--m-—~~w~¥~¥

* \ "

.~ reflect the urbanity of modern life, . Recognizing our urbsnity, ﬁe seek )

v'community without indulging in the romanticism of thoseﬂconservatives who “

® dream of recovering some pre—urban Gemeinschaften. In the Gemeinschaft,
¥ . . N

,'community was achieved through homogeneous and hierarchical structures which

. M ~ . 7

-excluded the! divetsity integral to modern existence. The new community

O Ve ,

we are now prepared to create will.simply allow for,interactionfand dialogue

e
R e

1ﬁl gmong‘Its self;determining members.-apg . h.'*f,v“- o jxeiA{-MIiijff_iw&“%: fhi?

‘In his paper on Residentiality, Karl Schilling cites, with approval

~

,the following list of educstional ‘values which do and ought to inform the
developmunt of libersl arts community,27 1) thinking critically, 2) learning .

. how to learn; 3)'thinking independently, 4) empathizing, recognizing ones

~ own assumptions and seeing a11 sides of an issue, 5) exerqising self-control

for the sake of broader loyalties, 6) showing selfﬂassursnce in leadership
7.

. N ;ability.. 7) demonstrsting mature social and emotional judgment' peraonsl

]

integration, ~.8) holding egalitarian, liberal, profscience and antiFauthoritariane‘

;»7,;wl7 7‘ "values and'beliefs} 9) and, participating in and enjoying cultural experiences.', . 1
v ,,,H_:-‘. Now, where 1in Western history do we find precedents for the value | ’, °"‘~$

. -

|

\assumptions expresaed in both Hill's and Schilling [ papers? 1 believe they

can be found in what I hsve elsewhere labeled the ideology of 1ibera1 humanism.‘

Y

Thisprepresents thevdeveloping,belief system of a tradition of thought and

1

2 Compiled by HcClelland Winter and Stewart, "in a recent ‘review of
the literature on 1ibera1 education. . "

I €

A




practice which had iba origin in medieval neo—platoniam, which achieved

,.“ its clasaic expreaaiona in Renaissance humaniam and- then again in Enlightenment

; humaniam and wﬁich. i-believe, informa our own conception of liheral education.

. (’\l « L . . . N X . [ : « . -~
e e oo . . pre . . P B .- - - B EEY -

- 3 . -t - S
. . "

-

The Precedent of Liberal Hunaniam

. .. . s

' _M‘ e Condenaed into a brief liat of. value!.,the ideology df liberal hunanism

t
¥

© would aound something like thia.za' S R

1. Humanigy haa the poteﬁtial and obligation to create itaelf._

o o A Stripped of ita origipally myatical vocabulary (to. which 1' ll make :
. . SRR . o . \

- ”l »

' reference later), lfberal humaniam appears to endov humanity with the powers

r -

Bibliciata and for that matter, claasical Helleniata would attribute only

to God or. to the goda. Note how ﬂill apeaka of our goal of creating atructurea |

st atimulate community. Elaewhere he writes that SO d . 3 | 2
. ot (\>

- - i

Reaurrecting older notiona of co\ nity at this- juncture

“in history can serve as-a refuge’ from.the.difficult task - |,

. of being human in a pluralistic age. ."In the most general

_ ) termg, the task of both ‘city and the univerai;y is. the ‘
oy o ,\creation of a new. concept of community....

I
‘ .

o

In other words, we have the ppwer and obligation to create aomething new.'

’ . S
' 2
o e

Again, in Schilling 8 liat, we read only of the need to develop human L"
powera——never of the need to learn how to auhmit to the authority or bend :

to the reality of powera other than*our own. - The progreaaive'aolutionay; .

;;celebrabe human creativity with.muted concﬁrn for ita linits.

i2. Humanity can realize ita potential only throu the activity ‘ -
‘of individual human beingg. _ - | - . DR

PR 1

Don t Hill "and Schilling speak of the need for community? Yea, but

; they hever attribute to human community or’ human aociety the power of = 1~ .
28 ndensed from two articles of mine: "The Religion of Liberal S -4;’
Humanism," The NICM JOURNAL.Vol. 8. No. 2-3 (Summer, 1983), pp. 95f; and 7
- "Not for God, Country or Yale.. The Religion of Liberal Academia,” forthcoming. .

o,

Ibid., "Hedium anid Heaaage.... .~_.,.134;,;t_,:,;~.;" P
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. .“”, creativity. For Hill, community is” solely a condit ion of interaction among‘ »

2 N -

'autonomoua individuals, whose goal ia to exercise meaningful freedom in an w

-

- environment of diverse options and perspectivea .30. He doea»not say,~with
‘» Charlea Peirce. that we belong to communitiea by nature- and that our con-'Q )

’
i v,

‘ ceptions of autonoqoua individuality<exe illuaory Instead with John Dewey,

. e, "7
R _ - Harvey Cox and againet "Heidegger, FOucault end Rorty.' and therefnxre Pei/ fee,:
~ Lo ' . ' :
he argues . that we-have a(quired in modernity another nature. intrinaical/ .

* oW

jndiyidual. ‘iniiéﬁiiling_gﬁiigi,,che individual disclatns the proprgacy o

N

. "« of eelfhood only to, the extent of "recognizing ones own aaaumptiona and
W i '1’> com - " \ . .
e eecing all aides'of an iasue and of exercieing eelf—control. \»“~'_g y
. ' e o
3 Indiuidual human being_ achieve dignitz and noral worth only to-the
~ - extent that they. realize their humanit /» that is, _x_becoming
o *aelf—creating beings. J . N

K Rk e

It 18 not only neceaaary, but good to hold "anti-authoritarian valuea

-

'?

. .
b LCAN ¥

_respect, eelf lipitation, faith obedience. ﬁhile Schilling a list includee

\

. I 2 :
"aelf—control for)/he aake of broader 1oyaltiee," Je don' toknow whether the

) LS 4

\

'loyalties serve merely instrumental ende. The apecific nature of loyalty

. ‘s

'ia not a preaaing concern. B L - S

)
L te c e

'34.,._1 implication, therefore, social ggganizationa are foxged for !
- the sake of the individual human beings in them, which feans to

‘,gg : ‘aations, therefore, have only instrumental value. They are
.. BOOw t& the gg;ent thac they foater the autonony of their. membere.

) fe

. 5 . The educational veluea in Schilling's 1iat all concern the self—intereata

‘;'of the atudents, none concern the atudenta obligationa to the institution

e ‘that servea them, nor, for fhat matter the atudenta relationahips'to the :
B | . fa ,

v

'persons and’organizationa that work with them. *Of‘courae, in discussing
X ‘ _ )

o ' 30Ibid., "Pr}\:ijfzjfand Structurea..:,"°p.,§. ‘ o

ena-le individual human beings to achieve dignitz and worth. Social

- -
L

»

Apparently, educatora need not concern theneelvea with the values of humility, ,;».‘f




. K ’ o
“ﬁ_‘_ c the means through which Western ought to develop its residential program, N

Schilling is sanguine sbout the complex needs of the institutions which«ﬁ

| " . gls . will implement the program. And, certainly, Hill 18 not naive about the
i need for rigorous institufional control in implementing the FLC. to_produce,‘l S

. - : in Dewey »termst a.simplified balanced and purified learning environment.ﬁe, |
R . ; But the educational values Hill explicates do not neproduce éis own social - 'p’f.h

S e realism., He h0pe8 that- students will love and respect their educational

L4
- [ 1 .

- program, but only because 1t is a program designed specifically for them. :-"

’ T

A Brief History of Liberal Humanist Institutions ', " . S h . ‘\vl.

D S Having demonstrated significant parsllels between our progressive TR

[ o ’ e,

solutions and the ideology of liberal humanism, .our task 1s to - constder how .~

: L d ' L e .
’ that- ideology achieved institutional expression. Historically, ‘what do-’ Y
» ” o . ‘\‘\ |
1ibéral humanist educational programs 1ook 11Ke and hov hsve they fared? . S

In a recent srticle,~Harry Payne reviews the history for us.3!w\He
’

indicates that historians seem to agree fairly well that something 1like the '

«

._\‘

<. ideology of liberal humanism made its first comprehensive appearance amo g |

the Itslian humanists of the 1ate fourteenth and early fifteenth centuries._

- -1

And it sppeared as the theoretical underpinning of an educational revolutiont

o Hirth of the liberal aris coll&ge.'"_ : . R N ,,;’

;The humanists,rvrites Psyne, drew on three sources of_guidance for ,q:

their revolutioni | .
‘ the treatiae of Vergerius, De Ingenuis Horibus... the,
¢ - resurrected full text of Quintillian s Institutes of
Oratory; and the educational program 'instituted by
Vittorino.de Fletre for the Gonzaga of Mantua at

R 3luhe Renaissance of Liberal Arta: Historical Reflections on an - Co
Idea," Liberal Education 67 no. 4 (Winter, 1981), pp. 263-274. . : : :
. » e .' \'
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¢« t ) ' La Giocosa (The Joyful Place), which-may be taken as - ' | ' S
T B * . the first modefn 1liberal arts Lollege. -The subtle’ S
. . S - variations’ were many, but VErgerius formulation ...can

. serve as the paradigmatic Renaissance statement ofi the :
. 8lms of 1iberal~education: '"We call those studies liberal ...
which are worthy of a free man; those studies by which e
, ve attain and practice virtue and visdom; that education s - >
« 7 which calls forth, trains and develops th®se highest gifts =~
- of body and wind which ennoble men, and which are rightly N
ﬂjudged)to rank next in dignity to virtue only'"32

-

The liberal studiec. said Vergeriua. are, firat. history. moral philoaophy .

end rhetoric. and. secondly. ‘the’ arts. "Of the three profesaiOnal diaciplines-- .
’ ,': L. o~ so ! ’

"
e L L

medicine. theology. law=-he has’ little nice to’ sey/"
v/ S :
‘? Profeeaional treining. in fect. eymbolized the educationel inetitution

e

. egainst ﬁhichythe humanistn were rebeIling. ‘the nchoIactic university. with
. . "
ita nonastic antecedent. The fodus of nonautic inquiry was "the intengive -

~

rbading of secred texte."a?z In the ccholaetic univernities of tenth through
SR X
thirteenth century Ehrope.. that reeding wvas nade both more sophisticeted
o

and rerified. Hedding Aristotelian logic to the procedures for diaputing

’ Y

{cenon law. the schoolmen sought to acconmodete the sacred traditions to’ their

34

experiences of an expanding sociel and material world., The product was a

' subtle and eloquent litercture uhose significance'wne apparent only to
"other achoolmen. but whose mastery became the means of entree into the
verioua profeasions. The schoolmen controlled the. profeesions and. their.

‘ style of pre-professionel treining dominated the universities. Sound femilier?

]

-

'1  3 Ibidy, pe 267

33Ibid.. Payne. "Two Cheers for Modernity," p. 458;

I .
ibid., p. 459.
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Renaissance liberal hhmanists thus promoted their educstional poiicies

Y . | - D)

in response to the limitations of Icholastic professionalism. "The humsnists .

largely proposed to circuuvent the nedieval university through a revitalization
'( N

of the non-professional. non-theological aspects of education they sav }yf o
u35 |

s
L4

neglected at the dominant institutions. This neans that the liberal arts

~
programs vere designed to supnlenent but not necessarily replace the university
programs. - The hunaniats vere not offering alternative nesns of training the .
- society 8 doctors. lawyers and. theologians. Instead. they offered education

for those who either did not need a profession.or had -
-leisure to wait before entering nore narrov L L R
profeasional training.36 T $" BV

- 3
) RN . N e

' Bmsnists educated the aristocracy. o o ', ) § L R ,

. It seems fsir to conclude. therefore. that Renaissance humanisn did
|
- .not offer sny comprehensive progran fqr hunanizing the professions vhich
serviced the quotidien needs of Renaissance aociety. The ideology of humanisn

) .

developed in dialecticsl relationship to a scholssticiam it could nrich. but

‘"Fnot replsce. "For this reason, Jhumanist curricula were not'geared to teach

L

students about those institutional and organizational realities they were \,

»
-

gsupposed to encounter 1n extra-curiicular ot university life.. From the start, =
S v ’ l

' liberal humanists vorried about‘%he private person and left for others the ‘

. N t

: kask of training the social and orgsnizational person

-

§
W .

. to education? If we look a little deeper into the prehistory of medieyal

l\

Ewrope, I believe ve 11 find those-precedents in the.thtlstian neo-platonism

Hhat precedenta did the humaniata have for such a specialized approach e

-\

Y X -

[

. ﬂ the Early Church Fathers. : : . ‘:“ : B | - l' ~
. h R - . . v A " - . ', .,
| 351bid..,"nenaissance,.,pp.<2665268.' T | "

Ihiﬁ., p. 6.
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Y4

.;to Origen, Cletient and Eueebius-- is to identify the’ Lagos of the m_mR.i
‘:of John;with rhe logos of neoJklatonic philosophy.~ In other worda, it is
- to declare the 1dentity of nhe 1ncarnate God of 3cr1pturea with the in;ellim
.gible ltructure of the creeted or nltural world Thi. offeted the Church
,fFathera l conception that waq evaileble neither, let us aay. to Plato nor ‘J?_'  “'.“

-

Lo Hosee. tbat. by way o£ the Incarnntion, fhet diviue.creqtivity which

Thq tendencg‘that links Augustine 8 £orebears - from Justin Hartyr C i”

" ‘e

. . t
t ’ i

U
generetes both norhl aud natural uorlds is available to the 1ndi~1du&1 (f,

’ ' .

human qind. Perfect,d through centuriea of teflection thac link the efforth

of Augustlne. Pseudo—bionysius lnd Heister Eckart. 1tq§g thio dhnceptlon, ‘. L V"E

. and this conception abone. that genetated the revolutioﬁlry doccrinea of

early Renaiaaance thinkers like. ﬂicholee o£‘Cuse end later lenaiusan;e ﬂjfu
thinketa like Pico end Ficino.~ It enaned Cuae.to declare that.‘ C

‘human nature, raised to union vith the uaxtnun would . .
exhibit itself as the fullest. perfection of the universe.... = . '
But humanity has no real. existence except in the limited t ‘
. existence.cf the individual,  Wherefore it would not be
. possible for more than one veal man to rise to union
. with the maximum; and this man assuredly would so be man
as to be God....Thie being is: Jesuo. ever blessed, God

_and man.37vuﬂ . - . B . o
And it enabled Pico to declhre that. 2 e
;1 a - the Greatest Artisan ordained thet the creature to

which he could give no special property should, instead,

possess the endowments of every individual being in :
~_pommon with it..., Setting him in the centre of the world,

“(the Creator) said to him: "...You alone are bound by

no limit, unless it be one grescribed by your own will.

which I have given you.... .

-~

37N1cholas of Cusa, Of Learned lgnorance, Bk. I, Ch 1, G. Heron, :
trans. (New Haven), p. 7.

. 38 o - S
- Oratio de honinis dignitate, Opera fol. 314ff; cited in Ernst Cassirer,

The Individual “and the Cosmos in Renaissance Philosophy, H. Domandi,
trans. (Philedelphia. 1963) P BS.
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| In uther uorda. the~Renain#ance humanist& notions nf human fraedom e

e ( L] : > e ,;: """ w 1

T

;f{A and autonomy nre melicitly neawpiatonicnthriatian notions. Greeo-kmmnn,n'

- S ' B .

philoeophies. plane, did noq extgnd tp :he humnn being surh tadical

freednm, Biblignl docttines. aloneg attributed ridical freedom only to xhéu‘

i " Y W |
I

V’*~-‘\ one God. as Grcator nr aa intarnnto..,ahere ia thia diftnrence, hnwever. -m;¢¢ .
) b ' i CoT

‘between the hunnnists"notion and thnt uf iheir patriatiu and nedieval

%)

forebearn. Pron Juntinﬁﬂattyr to Cunanus; the Christian ne¢~p1atonists

patiod tn the discipiines. doctrines nnd coﬂnunitiea of the 1nati;utional - IR

o Church. For Origen. the soul nlght atruggie fov freedow.trpn the body. |
but it gains 1ts victory only thrnngh the asenﬁy of the body of the Churcn.

. Hhile couching their nnth?opology 1n the voccbulary of Christi;n gheology.‘ .

; the Rena;ssance hunanlsts'appenr to have nade ehin dichotony of body and

soul more rldicﬁl. Lcaving concern-abnut the 1natgﬁuticnnl bo&y of the

s

ctmrch to the "nedievalists." they. J.nicinted P pratt.ice that ‘luter liberal

‘,’n-

humanists uould nake 1nto a rigid policy.: of nurturing thg soul only'thtough v

i o

“ 1ts own agency. that 13. through the agency nf logoa. or rltional science.
The histrry.:phigosophy. rhetoric and Urtn ‘of - the Humanists were delicaciea

for the soul, needgd supplemcnts £or :he scholastic curricula, but 1nadequate :.,“ﬁ

of themselves to discipliqp the body of ‘Renaissance society., v

|

. Hhat is the significance of this dichotonization? It auggesta .

1) that the philosophy of Renaiasance hunanian aerectively abstracts |

3

~ one element of Christian neo-platonism. the potential freedom\nf the Sy

i

13

lndividual human aaul, L , .

2) thnt this abatrantion is atinulnted by the humaniatn ahared aense

of a profound probles inAscholastic education. The overly eaoteric nnd Y
. Y d

3 ', . . ' J
- N . (7
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pverly prefassionalized uniyeraities had ceaaad tu he fuliy repreaentativef

. N i a
A B L ~

I ”'_ of nheir Ehriatian hcrltage. Specifically. Lhey had ceased to nurture the'

..

ltbegatibn of the hunan‘soul, that is, Lu their vaabulnrv. to taiag zhelr ;ﬁ'§
E "'ntudenta tn the 1mage of Jeaus Chria:.' The hunauists‘ concern. for “freedaa" :3ﬁe
‘ oL, : . .T’., - ) ‘. " [N, "A ’ . - ; o ,..‘_ :\).
i is the telling ’ympteu of thin lack,[h . *'!. ji’{ v - S,

3) Thlt ghe humuuiat 1ibcrtl ltti curricuium e:preshea th:ir aense *‘ﬁ.;ﬁull

AR Ry
}( RS R f_\‘. Pl i 7( . .
- o vL o :

of A;g;eblen* lastic educution 'bat dnec not ulao ofier long rnnge

~ ’ " i I B
™ » .

nolucion. Vgtgeriua currirulu- is 1ike a declaration' “0 Scholastics’?

Take cqre of chc scsl-uhtch, you have neglected and uho-a life is oynbolized

by these hunaniltic lt(dﬁis u iﬁifu: ﬂibe no evidence . that thcso studies N e
’ 'ff Co " P s
'wcould, of thennetvea ‘tlso !oster che aoul 8 eaanclpgtion fto- 1tu -any ' ‘s:“ '

Rx 5
(rT

bonds herl on thth.) lLa curricnlun ;s voafu!iy Iinltedﬂ, ﬁhat habitl of

f o . .
Mnoral discipline can it 1ncu1cute in thc character cf the young ltudent? fti o

. EHhat gpidcl for uchieviﬁg aelf-control? For conttolllng the panulona? 5rot
| eontrolling selfinhncsa? Or. tor- thit lltter1 vhnt iultruction can. 1. offer
- to raise s:udenta.strong(aud subtle enough to help dincipltnc a :roybled

,nocie:y,. an Ituly, for exnnple, loved by vars, and by revoluttonc 1n S 9

-

Lomngrce, science and tellgion? Rather than addrean the exhaustive varlety

of 1nquirias foatered bygthe schollptic uﬂlver%ity- and, theretora. rather e

’ than addreaa the real problenu ewident in ench one of tbeae 1nquiries-- tpe
. . KN I

. curriculun offers its studguts nhelter fron :he changing‘uo:iaf.reall:ies C ' “f
-which hnya npptesaed the husanists. .5 _.’ | Lo
4) Lhat the liberal arts curriculun could serve at mast 8%, a supplcment'

to the achplas:ic ptograns* “A$. Payne nuggents.

R

most liberal arts . ,ollegaa and curricula were, 4ny jact, grafted
onto existing medieval universitics and wodels. The ideal wvas
coempromis~d alwost from the outwet and remains compromised, .

.o
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) 'f caul& oot of itself offet
: .-';.‘. "' o &‘;-.‘r
e ft%”pf % iV/cholastlc universitya Far“zhe

G 'va;\ Ry

v 50
N a\ﬂheg ;ﬁm to ‘the - sources, of thpse pté:blm

,T» g;‘ . - what thede sources may be. .
%/x}:ete, to anaiyze carefullyA Unlike most

§qch an analysta would have to take vety
L., :- Q)’»' n
% sariansl? the Chris:ian roots and purposes of tbe univqraity.- Even if

. enprensed 1n a non-theological vocabulary. the univeraity 8 goals cnnnot be

9 .“understood apart from the eftotts af the Church Fathers 4o syncretlze

‘_,juﬂieniﬁtic philﬁkophy and Biblicai faith, neasianisu and moral law. Redeeming
Eumupe (1f nor humanigy) fton ignorance. tranafurming our natural aud social > 4
envifonmentn e the intetesc cf a prlori waluea and liberuting the human

lpltit are the gonls of a Christlnn feligion whose uost dedicated mieeipnariea

»ﬁ*‘
":'

~ have become university profesaors,

Since they firat emerged out of che cathedra achools of tenth through
.

twelth ceﬁtury Furopea these professors have been as adept in criticizing

)

their “ovny miast:q as they have been in promoting it.' One geta the 1mprassiop

that a d!niectic of ae]f«affirmation and aelf—criticism belongs to the

" mission itself. that it ia by way of that:dialectic that Christendom. or wbat nfL

we call the West, gpreads 1its ;evqlutioq.

LIBFEAJ BUHAHiSHa THEN AND NOW

Perhaps ve ave, now, experienting e of those timeu c[ nelfucriticism.-< L

At the Colgate syupasium, and here today,fue cuugregate together to' share

o v

‘391bid..'"1vo heers for Modernity,” pf'460. .




- our aense of the problens uf the univeraity. nefnapa noi‘nnliknﬁthé:uhy
Renaissanca humaniats congregated together five or six centuries ago. Thefé
‘are. after all.raome a?gnificant parallels between their concerns and ours._u"

1Both Renaiasance hunanianb and ue liberal humanists conplain nbout the

i‘university s insenaittvity to the'concerua nf the humnn aoul., Both seek

\{p institute cutricular changea that ara cupposed to humanize educntion.. 5}~f Lo

- to offer stuJents. and fnculty, n aense of theit ahared nisaion which, bothr- o

. r'-'\

‘7,'1suggest, 13 to pronote our freedom and dignity. Both want :o tealize these '

'changea by 1aolat1ns nugll coﬂnunitiea of hunanistic learnera from.what tney ";“”1'

‘,4conaider the non-humanistic environnen:s of the univgrsity. Both speak of
o N ) L IR
| 1n1tiating aonething radically new. which nay cransforu,our 1nstitutions. IR T

i;if not also our. aocietiea. And both neek, thereforo. to dencribe their 'V”%',- ‘.fzi

’“‘fphilosophiﬁs 1n a lansuasﬁ thac is unencuubered by the vocabularies of the

":".4
g

vqipalt‘ for :he Renaiosance hunani:ts, this neant severing ties. at least

L

o verbnlly. uith the inntitutionalized Chutch and its Scholaatic partners, ',n

ul

"'7for che liberal humanists, this ueans, at least Vetbnlly. levering ties with

t

'Christianity in genaral. with religlous ttf:\*g,ns, and with the social

';‘insti ut*ons that do the everyday‘work of training our children and aervicing

Vf we are conscious of our past. it seena ve have a choice of whethex or

;.not, éurposefully,ﬂto carry our the analogies with Renniasance humanism o

~even turther. He qight conclude that bﬁth ve and the Renaissnnce humanists j

e

- instituted changea which servedvour ahorturange interests but did very little

to modify the long~range tendennieﬁ of the university. Or, t-most.qwe 4
J J
'-might conclude that our 5pecia1 curricula were adoptwd by some univer~it1es

to delight, entertain. or . enrich some select sub-cnmmunitues. That,would . o A




z,;j"iﬁ.‘ vif'bn nice. But it would not be fully consistent winh[our goals. or our
fpretensiona. f""" S |

] .
vy

Hhen ve ghthered at that Colgate eymponiun,,we declared our common
r‘intéreet in examining neane for pronoéing acedemic conmunity in’the univer; j7'
;:eity. For reeeons I'll uuggeet 1n conclusion, I believe we did very 1itt1e

fto prodote euoh en exnminetion. Nonethelees. ve ecconpliehed eomething
‘;elee.A Our ehnred concern ebout ecedemic community wes et the 1eaat a

o y.eynpton of our ohered eenae of dieeatigfaction with everyday life in the
. U -
;Aunivereity.. However mueh or’ little we. understood ebout the purpoee of the :

2

4

Lo ~”rfunivereity. we . knew for eure thet it wae not. servlng ell of our purposee. e ‘Adﬁqvt,

-

ih or. thoee of the colleeguee end etuden@s ve. knew end trueted vell. Ve knew

»

for eure, furthernore. how. to define our own purposes end how to design

progrenn of leerning which. et Ieeet in idea, reflected thoee purpoees.p,h»f
- L, at. LI v
._Our definitione epproxinatedhleeet in idea. uhat I’ve:talled the ideology

. of Iiberal humanlem and our progxene vhat we' e]} cell the core currlcula o
: .H"qu - of the liberel arts, However nuch or llttle ourfdefinitione and programe

-,.

,?.;' ﬁnight ‘serve the interests of the university in general. we were undoubtedly |

" right in” believing they uould eucceeefﬂlly oerve our own. The FLC and

AAHestern progrems meke good aenee tq us. ' ;“{3 ',‘ R -

s = "V '_ 4

But how ebout the reet of the univeroity population. today. end in ‘

>

. the future? Were Charles Peirce with us todﬁy,lI don’ t thlnk he'd approve
of od; efforte to generelize 80 reedily from our sense of Hhat we wnnt
to our theoriee of what the unlversity 1tse1f needs, He'd wern us against

. confueing two different kinds of proHlem end therefore two different kinda

¢

_ of problem-solving. . ‘“'Aﬂ o
Individuel'humen beings; he “éuld ﬁly; euffaf two.kinds of proﬁlema;;
 symbolized by the two examples of ﬁgngér and isolation. When ] am hungry;_

_— . e e e L e e T e e eee e e o e e e st - o rAa——— SR | R 45 TR A” s ot et * ket < 1 K owrins oot e 1 2
\ .

. L3
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.

1 at qhe'same-time know 1 want to eat;. The desires that accompany this

‘.kind of auffering are. generally. reliable indicators of the sohrce of the :
”l~;;su£fering., the lacL of what I deoire.' Bunger belongs to the clnss of

: problems uhich reflect a lack within whnt I em as_an individual.v The deeire

v

‘to eat belongu to the clees of uolutions 1 can adopt to resolve my individoal J;

o~

uneeds.. Hhen I am isoleted. however., euffer pain. but the desires that

'_ acconpany it offer‘no relieble indicators of the eource of that pain. 'lu'

A\

“ffmay feel desires.to eet, or run. or leek company. or(uot eat. or not aeek
'compeny. When I follow, the desire. I nny feel momentary relief as the L
'particular delire fedee. hut nother deoire soon takes it. giace. Hy:d

.‘desirea.have not led e to the-nource of“the.problem._ This 1s becauaeu-

1

. "isolation" belonga to the cleea of problems which reflect a leck in my

relationahip to the outside world. It ia not "my" leck 255 se.' Something

(RS

is missing firat in the world. not in me. So nothing I do. alone. can mnke
up. for what 18 miesing. The missing oomething will have to do eomething

: for me. I dOn t even know what's miesing. R F‘. -

At the Colgate symposium. ve treate( "community as eomething that'Gas,

‘0 missing in each of. us and in our students., To-find whet wes'miesing. we

.—/-“'

- consulted,our:own_deqires‘and‘theirs. Dur deeires -were: to create our own

.enrironmente. to”beISelf—determiuing. -and so on. The ideology of liberal

.humanism. in other words. wdb the language of Sur ehared detirea. _The

~ 'programs of FLC, Western. and 80 on. were our lhered methode for fulfilllng |

¢

..'these desires. And..in the short run, the methods seemed to work. for. :

. a
.

?; busily engeged in ‘these. progrema. ve and our utudentl found momentary relief

\EN

' ﬁrom the luffering thet brought us together in the firat place.

1f Peiroe is right. however. folloving our deairee is not going to

K

_ vork_for long.. Qnusily seeking relief. ve have not us yet discovered the

N v ) ) e

30 -
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source of our problem.--Or.'better'put.-the lasting solution hss not yet

o

| come to us.- Aq ve heve seen 'in o brief snalysis, ve suffer from a problem

.y

: vdm - e Lo W L ey

B ,w'_that has sppesred throughout the history of the university.- Our suffering ;él’vj‘ ;.g

. [S 4-.* ALY “" - '-‘ Lo
‘18 a mere syuptom uf fuhdenental tensions within the univereityﬂendr therefore..fL ;

-‘within the civilizetion whieh’the university serves. This civilizstion hss a
-f1°t to do- "1th ChriltiQHity. a point worth enphssizing only becsuse the ' |

'.scsdemic comnunity does not seem to tske it seriously enough.. The problems \.57"

R

of the university. therefore, must cOncern ‘the problems bf Christisnity ee ?"'f R

.

well. If these are problems thst liberel hunsnists sre not in the habit of

considering. then thet hsbit TAY itself be telling.' The experience of :;, L

‘"lacking comnunity" mist belong. qfter ell. to the cless of preblems which

L reflect e lsek in our relstionship to the outside vorld. Our undeveloped
reletionship to the Christisnity thet moulded our own institutions msy, "._ q;ff 1”¢

then. belong to the same clsss. If 80, our ettempts to refind scedemic -

’ . SN
communiAx,must now tnclude sttgggte to refind ou;~§e1stionship,to EEE;

bt

‘ .

.”Christisnitx iuherent in the ecedggx S . flsz?” Qf'\‘.‘ - g
- - u'ﬁ S «&- : : -. 4~ . -
Rebuilding ecsdemic community éntsils the exhsustive task of redis- T
. ,l‘. -' - ) *”4 ,.f'-., _,( 2 i ““; :

coVering our plsce in‘ilhw while e’ sre rehnilding. ve nsy still enjoy the

;[ relief of sharing esch other s compsny snd shsring our dresus of individusl

/
e A . . - *
" - - . Lo 3’ . L - ;- - .

' .autonomy..
oA .'”
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